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As a result of institutional neglect and under preparation, graduate students threaded
their way through the COVID-19 pandemic and racial injustices across the U.S.
with minimal to no support and resources. In this manuscript, we discuss the
oversights in institutional response, and management of these crises, explicating the
difficulties that ensued from the academy’s failure to anticipate, critically consider,
and meet the nuanced needs of graduate students before and during the COVID-19
crisis. We also highlight intersectionality as a valuable framework that enables us to
identify, analyze, and address the range of concerns of graduate students. Lastly, we
posit three recommendations that institutional leaders can consider as they develop
critical encompassing crisis management plans that center graduate students and their
unique needs, while striving to create equitable educational environments for them.
Specifically, we urge higher education stakeholders to: engage intersectionality in
institutional decision-making, empower graduate students through collaboration, and
apply lessons learned from both current and past crises.
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T

he ongoing COVID-19 pandemic has severely disrupted the flow of operations within institutions of higher education. As a result of this devastation, many college and university
officials across the nation have begun (re)strategizing
as it has become painstakingly clear that they were not
prepared to deal with a crisis of this magnitude (Evans, 2020). In particular, higher education leaders at
various levels did not account for the varied needs of
graduate students in their response to the COVID-19
pandemic. Consequently, the graduate student population, across the board, experienced disproportionate levels of misinformation, academic hardship, and
financial insecurity (Brig-Ortiz & Andrews, 2020;
Flaherty, 2020c; Foley, 2020; Zahneis, 2020), further compounded by the effects of racial crises that
co-occurred during the COVID-19 pandemic (Boyd,
2020; Kim, 2020). In sum, graduate students, especially minoritized individuals, found themselves
forced to navigate the impacts of simultaneous crises
with limited support, resources, and protection (Bedford, 2020; Zahneis, 2020).
In this manuscript, we underscore the complex
identities of graduate students and their experiences
during the COVID-19 pandemic. We also use the
lens of structural intersectionality (Crenshaw, 1989)
to discuss the layered effects of institutional praxes
and crisis response on graduate students. We then
posit tangible recommendations to help institutional
leaders honor graduate students and meet their specific needs. As educational leaders continue to navigate
the COVID-19 pandemic and work to meet the new
demands of their field, these stakeholders must focus
on graduate students. By employing a proactive and
critical approach to matters concerning graduate students, higher education leaders can support graduate
students and respond to their evolving needs both
during crises and on a daily basis.
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grees (e.g., M.A., M.S., M.F.A.), professional degrees
(e.g., M.D., J.D., D.D.), and doctoral degrees (e.g.,
Ed.D., Ph.D., PsyD; Council of Graduate Schools
[CGS], 2008; Gardner & Baker, 2019). Graduate
education is vital to advancing academic disciplines,
including education, science, social sciences, humanities, medicine, and technology, and allows graduate
students to become experts in their field (CGS, 2008).
Prior to COVID-19, graduate student enrollment
was rapidly increasing in the United States. Specifically, from 2009–2019, graduate student enrollment
in master’s, doctoral, and professional programs (i.e.,
law, medicine, and dentistry) increased by 8%–from
2.8 million to 3.1 million students (National Center
for Education Statistics [NCES], 2020). Given this
rise in graduate student enrollment, it is imperative
that higher education leaders employ inclusive and
equitable approaches to serving these students. For
institutional leaders to do this successfully, they must
veer away from the tradition of focusing primarily on
undergraduate students and acknowledge that graduate students, too, need adequate care and support to
thrive in school (Gardner & Barker, 2019).

Graduate Students at the Intersections
Although graduate students are often treated as a
homogeneous group and categorized solely by their
educational status (e.g., Austin, 2002), this student
population consists of people with multiple, intersecting identities (Anaya, 2011; Brunsma et al., 2017;
Carter et al., 2017; Charleston et al., 2014; Goldberg
et al., 2019; Ramirez, 2013). Put differently, graduate students have varying combinations of coexisting
identities. Some of these identity categories include:
race and ethnicity (Brunsma et al., 2017); nationality
and immigration status (Hyun, 2019); gender identity (Goldberg et al., 2019); sexual orientation (Dentato et al., 2016); dis/ability, and general health status
(Carter et al., 2017); socioeconomic status (Turner
Literature Review
& Juntune, 2018); religion and spirituality (Means
Graduate students study for advanced academic et al., 2018); first-generation or first-in-family status
qualifications, such as graduate certificates, master’s de- (Martinez, 2018); (non-)native speaker status (Ogun— 41 —
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sanya et al., 2018); age (Gardner & Barker, 2019);
caregiver status (Anaya, 2011); and military and veteran status (Dobson et al., 2021). As a result, graduate
students’ life-worlds and needs sometimes overlap but
can also differ vastly. Consistent with their holding an
amalgam of coexisting identities and positionalities,
graduate students have great or subtle distinctions in
their lived experiences and needs. These nuances in
experiences are present during crises and are likely to
be exacerbated during such times (Zdziarski et al.,
2007). To this point, there is a call to action for higher
education leaders to honor the multiplicity of truths
and experiences that exists among graduate students
(Gardner & Barker, 2019).
Graduate Students and Interlocking Systems of
Oppression
Research that primarily centers dominant white
narratives has historically informed the academy
(e.g., Austin, 2002). For this reason, it is unsurprising
that the complex identities of graduate students are
often disregarded by those across academe. Scholars
(e.g., Brunsma et al., 2017; Byrd et al., 2019; George
Mwangi et al., 2019) are, however, beginning to
heavily critique the invisibility of graduate students’
intersecting identities and experiences in existing literature, leading to calls for more critical scholarship
about graduate students (Brunsma et al., 2017; Gardner, 2008). In the sections that follow, we highlight
scholarship grounded in intersectionality that sheds
light on graduate students and the various impacts of
the converging COVID-19 pandemic and racial injustices across the United States.
Racism and Graduate Students. Racism is a eurocentric practice of oppression that encourages the
dehumanization of people based on race and grants
power and privilege to white people through individual interactions, institutional systems, and cultural
norms (Banaji et al., 2021; Bell, 1992; Patton, 2016).
The deeply embedded preservation of whiteness in
U.S. higher education creates a hostile educational
environment for racially minoritized graduate stu-
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dents (Barker, 2016; Espino, 2014; Gildersleeve et
al., 2011; Harris & Linder, 2018; Ramirez, 2017), reinforcing feelings of stress and weariness among them
(Hubain et al., 2016). As a result, racially minoritized
graduate students often feel tokenized, invisible, dismissed, and discriminated against in their institutional environments (Brunsma et al., 2017). These
feelings were amplified during the COVID-19 pandemic, as Black graduate students, in particular, had
to withstand not only the effects of COVID-19 but
also the effects of the hypervisibility of Black death
during the pandemic. Explicitly, the viral video of the
murder of George Floyd stirred up deep anger and
pain within Black communities, leaving its members,
including Black graduate students, emotionally taxed
and (re)traumatized (Boyd, 2020).
Similarly, Latinx graduate students often endure
educational environments that make them feel unwelcomed (Holloway-Friesen, 2019; Ramirez, 2017).
Some Latinx graduate students have even reported that
faculty members show preferential treatment to their
white peers and have low expectations of them (Espino, 2014; Ramirez, 2017). Likewise, Asian-American
students (Buenavista et al., 2009; Museus et al., 2013;
Osajima, 1995), Pacific Islander students (Gogue et
al., 2021), and Indigenous students (Shotton, 2017;
Willmott et al., 2016) must withstand educational
environments that do not affirm their true experiences or tend to their specific needs, rendering them
invisible. Therefore, in addition to living in an unwelcoming society, these students often have to maneuver inimical educational environments. Even more
disheartening is the fact that Asian-American graduate students had to navigate not only the impacts
of the COVID-19 pandemic, which only worsened
pre-existing challenges, but also the violent acts of anti-Asian hate which were being irresponsibly fueled
by former U.S. President Donald Trump, who continuously referred to COVID-19 as the “Chinese” or
“China” virus (Wright-Mair et al., 2021). From these
reports, we further understand that institutional environments are a microcosm of society; that they thrive
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on the same construct of whiteness that permeates the
wider society, acting as incubators for toxic cultures
of micro- and macro-aggression against racially/ethnically minoritized graduate students (Barker, 2016;
Hurtado et al., 1999; Museus et al., 2013).
Racism, Sexism, and Graduate Students. Like
racially minoritized graduate students who are also
women, white women graduate students are susceptible to sex and gender discrimination. However, the
experiences of racially minoritized graduate students
who are women are far more complex than those of
white women students because they experience discrimination in multiple ways at the same time (hooks,
1981) as a result of the intersecting sexist and racist
oppressions in the academy and wider society (Walkington, 2017). On this basis, racially minoritized
graduate students who are women, for example, are
susceptible to feelings of invisibility in higher education (Squire & McCann, 2018). These feelings stem
from dominant narratives which intentionally ignore
women’s existence and contributions and can impede
graduate students’ progress towards becoming independent researchers (Haynes et al., 2016).
Furthermore, as a result of multiple discrimination (Crenshaw, 1989), many graduate students who
are Women of Color are disproportionately affected
by racist and gendered expectations which intensified
during the COVID-19 pandemic (Hewlin & Roberts, 2020). Black women, in particular, experienced
heightened effects, given their increased responsibilities (Gray & Brooks, 2021) and the escalation of
anti-Black racism throughout the health crisis (Nakhaie & Nakhaie, 2020). Similarly, Asian- American
women graduate students had to navigate not only
the COVID-19 pandemic but also glaring anti-Asian
hate which grew to uncontrollable levels during the
COVID-19 crisis (Kim, 2020). Muslim graduate
students also face blatant discrimination at school.
Particularly, they expressed feeling unsupported and
unprotected by their professors and institutional policies (Naji Amrani, 2017). Therefore, Muslim women
graduate students face institutional oppression at the
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intersections of sex, gender, and religion. Indigenous
and Mexican-American women doctoral students also
grapple with barriers to their education. Specifically,
these women face aggressions, rooted primarily in
heteronormative standards (Espino, 2014), during
interactions with white faculty and peers both inside
and outside of classroom settings (Shotton, 2017).
It is also important to note that some women graduate students are parents or caretakers and may live
with partners, children, parents, or other relatives.
Therefore, given their familial responsibilities, which
increased significantly during the COVID-19 pandemic, many graduate student parents and caregivers
found it difficult to meet program deadlines and expectations, reifying experiences of stigmatization and
discrimination among them (Anaya, 2011; Pineault
& Rouzer, 2020).
Classism and Graduate Students. Graduate students from lower socioeconomic backgrounds also experience discriminatory aggressions from their faculty
and peers. These experiences often leave them feeling distressed and excluded (Smith et al., 2016). In
addition, the normativity of middle-class status and
experience (Smith et al., 2016) tend to leave graduate students from lower-income backgrounds feeling
like they do not belong in graduate school (Ostrove
et al., 2011). According to Zahneis (2020), the financial insecurity that these students endure on a daily
basis only worsened with the COVID-19 pandemic.
As a result, graduate students of lower socioeconomic backgrounds were struggling to cover their raised
internet bills, pay for resources that would enable
them to conduct research and coursework online,
and afford living arrangements. Along with dealing
with new and increased bills, some graduate students
from lower socioeconomic backgrounds were even
struggling to find a place where they could live and
learn (APA Communications, 2020; Zahneis, 2020).
In many cases, these issues were compounded by institutional budget cuts and hiring freezes, resulting
from the financial constraints that accompanied the
COVID-19 pandemic (Brig-Ortiz & Andrews, 2020;
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Flaherty, 2020c). These institutional actions then led
to some graduate student workers, including some
from lower socioeconomic backgrounds, being furloughed (Brig-Ortiz & Andrews, 2020), and others
having their graduate assistantship offers revoked
(Cordial & Randolph, 2021). This left many graduate
students, especially those who are first-generation or
from lower-income backgrounds, in a state of growing precarity (APA Communications, 2020).
Ableism and Graduate Students. Graduate students with dis/abilities are positioned on the fringes
of the academy (Pearson & Boskovich, 2019; Stewart
& Collins, 2014). This means that graduate students
with dis/abilities tend to experience neglect and exclusion in their institutional environments (Carter et
al., 2017; Miles, 2019; Morley & Lugg, 2009). To
this point, graduate students with both visible and
invisible dis/abilities face great barriers to their education, as they face an expectation to thrive in educational spaces that operate under ableist expectations
and interactions (Pearson & Boskovich, 2019; Stewart & Collins, 2014). These inequitable practices, in
turn, cause graduate students with dis/abilities to feel
unsupported (Damiani & Harbour, 2015). This lack
of support then pressures graduate students with dis/
abilites to disclose their dis/abilities and need for accommodations as, oftentimes, this is the only effective means of receiving appropriate help and assistive
technologies needed to support their learning (Pearson & Boskovich, 2019). Unfortunately, these issues
of inequity and exclusion were exacerbated during the
COVID-19 crisis, as many faculty members were often unprepared to provide graduate students with dis/
abilities with the various tools and resources required
for their full engagement in class (Anderson, 2020;
Custodio, 2020). This was evident across various online platforms used for teaching–the primary means
of education during the COVID-19 pandemic. For
example, students with dis/abilities could not always
access accurate speech transcriptions or sign language
interpreters (Anderson, 2020). Thus, many graduate
students with dis/abilities have not had comprehen-
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sive access to online learning throughout this health
crisis (Custodio, 2020).
Graduate Students Face Queerphobia and
Transphobia. Homophobia and transphobia in higher education create hostile and discriminatory educational environments for graduate students who are
part of the queer community (Dentato et al., 2016;
Miller, 2018; Nicolazzo, 2016; Stewart & Nicolazzo,
2018). As a result, these students face stigma, harassment, and hostile, ignorant, and insensitive comments from peers, faculty, and advisors (Dentato et
al., 2016). In the wake of the pandemic, queer students experienced heightened concerns for their safety as many institutions forced them to leave university housing and relocate to potentially discriminatory
and violent home environments (Brown, 2020). Furthermore, institutional databases and online learning
platforms placed transgender students in dangerous
situations where their dead names (i.e., legal name or
given birth name; Goldberg et al., 2019) were put on
full display (Brown, 2020), causing them to be outed
(i.e., involuntarily revealing their gender identities)
to faculty and peers. Furthermore, the experience of
queer and transgender students becomes more complicated when racism and queerphobia interlock and
target these students. For instance, Means et al.’s
(2018) study notes that spiritual practices (e.g., meditating, praying, attending religious services, reading
spiritual texts, and listening to spiritual music) are vital to the wellbeing of Black queer students. However,
Black queer students have difficulty finding places to
engage in these practices consistently as spiritual campus spaces tend to be white-centered, heteronormative, and/or Christian-normative, invalidating their
sexual and racial identities (Means et al., 2018). Thus,
queer graduate students with other minoritized identities experience a range of difficulties within their educational environments.
Xenophobia and Graduate Students. From the
literature on international graduate students in the
U.S., it is evident that these students experience: a lack
of non-academic support (Hyun, 2019), issues nego-
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tiating the healthcare system (Habu, 2000), immense
pressure to become proficient in U.S. English (Ogunsanya et al., 2018), financial and social concerns (Arthur, 2017), and anxiety about being far from home
(Fritz et al., 2008). Furthermore, as a direct result of
the xenophobic U.S. context within which international graduate students live and study (Barker, 2016;
Hubain et al., 2016; Lee, 2007; Patton, 2016), international students, as a whole, were being compelled
to enroll in, at minimum, one in-person course or
face deportation, despite the immediate threats of the
virulent COVID-19 pandemic. This policy, although
it was later revoked, negatively affected international
students across the board (Rosenberg, 2020). In addition to dealing with insensitive policy directives,
however, international graduate students with racially
and ethnically minoritized identities had to navigate
the converging public health crisis and long-standing, violent anti-Black and anti-Asian racism which
predate the COVID-19 pandemic but heightened
during its wake (Wright-Mair et al., 2021). Thus, racially and ethnically minoritized international graduate students, unlike their white counterparts, often
have to grapple with the challenges and complexities
of concurrent institutional racism, cultural and verbal
discrimination, and inhospitality (Lee & Rice, 2007).
Therefore, while international graduate students may
experience issues as a collective, an intersectional examination of this student population can reveal nuances in their identities, social realities, and needs.

Theoretical Framework
Grounded in critical legal studies, critical race
theory, and other (un)documented Black feminist
and activist efforts, Crenshaw’s (1989) intersectionality critiques “the tendency to treat race and gender as
mutually exclusive categories of experience and analysis” (p.139), rejecting single-axis frameworks, lenses,
and approaches that ignore the multidimensionality
of Black women’s realities. Although legal theorist
Kimberlé Crenshaw (1989) initially introduced the
term intersectionality to highlight the compounded
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marginalization Black women face (Carbado et al.,
2013; Crenshaw, 1989, 1990), its origin dates back
much further. Collins and Bilge (2016) point out that
intersectionality has been around for a long time; its
existence is marked by social movements, literature,
and publications (e.g., Combahee River Collective,
1982; Cooper, 1988; Davis, 1981; Guy-Sheftall,
1995; Lorde, 1981) by Black women that narrate
Black women’s positionalities. In essence, without
using the term intersectionality, Black women articulated the goals and purposes of intersectionality before Crenshaw’s explication of the term. Furthermore,
adding to critical feminist discourse, other Women
of Color documented the complexities of their oppression as well (e.g., Anzaldúa, 1987; Morága, 1983;
Morága & Anzaldúa, 1983). Thus, long before the
term intersectionality surfaced, the theoretical and
political works reflective of intersectionality were in
motion (Nash, 2008). Since Crenshaw (1989) coined
the term, however, many researchers and scholars have
employed intersectionality as a critical lens through
which they investigate and understand the identities,
complexities, and experiences of various groups of
minoritized people (e.g., Anaya, 2011; Charleston et
al., 2014; Miles, 2019; Miller, 2018; Morley & Lugg,
2009; Ramirez, 2013).
Therefore, intersectionality is a powerful lens for
examining minoritized populations and their identities, uncovering the interacting forms of oppression
these groups encounter in their daily lives (Anders
& DeVita, 2014; Crenshaw et al., 1995). Like other
scholars who have used intersectionality outside of its
original context, we, too, rely on its power to analyze
and discuss the various ways institutional crisis management impacts graduate students. This approach can
help us identify the social and institutional responses,
dynamics, structures, and systems that contributed
to the compounded, intersectional oppression of minoritized graduate students both before and during
the pandemic. In other words, intersectionality is an
analytic sensibility that can heighten our awareness of
graduate students’ interlocking identities and distinc-
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tive social realities, enabling us to recognize, examine,
and sufficiently address the nuances among them.
This work is important because intersectionality can
help higher education leaders to develop policies, programs, and praxes that promote and support a radical, transformative, social and racial justice-oriented
vision and agenda (Harris & Patton, 2019), ensuring
that graduate students are always considered and protected by their institutions.

Discussion
Given its rapid spread (Ellis, 2020), the deadly
COVID-19 virus forced higher education leaders
across the United States and the world into a state of
crisis management, where urgent and impactful decision-making was necessary. Unfortunately, some of
the strategies U.S. higher education leaders deployed
only served to reify confusion, panic, and financial
and emotional strain among students (Culpepper &
Goodman, 2020; Zahneis, 2020), magnifying pre-existing fragilities and inequities. This was particularly
true for graduate students as institutional leaders failed
to anticipate many of their nuanced needs during the
crisis, let alone during the multiple crises occurring
simultaneously. This contributed to a disproportionate impact from both the COVID-19 pandemic
and the social unrest across the United States (Boyd,
2020; Foley, 2020; Hewlin & Roberts, 2020; Kim,
2020). In the sections below, we discuss four major
points. First, we highlight the under-preparation of
U.S. higher education for the COVID-19 pandemic
which was complicated by systemic racism. Second,
we challenge institutional leaders’ disregard for graduate students’ pre-pandemic challenges. Third, we
explain the consequences of education leaders’ failing
to amend their crisis management plans, based on
insights gained from past crises. Fourth, we employ
intersectionality as an analytic tool to sufficiently discuss and address the diverse concerns and needs of
the graduate student population before, during, and
after crises.
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Ready or Not...
The term crisis refers to high-impact, chaotic
events that impose uncertainty, require discretionary
decision-making by leaders, and threaten organizational values, structure, and productivity (Mitroff et
al., 2006; Wang & Hutchins, 2010; Zdziarski et al.,
2007). Since crises are inevitable, institutional leaders, in concert with crisis management teams, generate crisis management plans that help reduce the
impacts of calamities (Mitroff et al., 2006; Zdziarski
et al., 2007). Crisis management plans typically include protocols that detail institutional responses and
action strategies, communication and reporting processes, emergency contacts, risk management, procedures for collaborating with external community
partners, and further action steps following a crisis.
Additionally, crisis response teams comprise various
constituents across an institution, including but not
limited to administrators, faculty members, and public safety personnel. Despite these understandings,
crisis management plans that do not consider intersectional approaches often result in gross institutional
under-preparation for a crisis, ultimately leading to
problematic institutional crisis response and management (Evans, 2020). Consistent with this finding,
many higher education leaders blundered their handling of the COVID-19 pandemic as they could not
fathom a crisis of its nature and meet the needs of
their graduate students accordingly. As a direct result,
COVID-19’s far-reaching, prolonged reverberations
severely impacted graduate students.
According to Evans (2020), the academy was
equipped to deal with local disasters but unprepared
for a catastrophe as immense and pervasive as the
COVID-19 pandemic. To this point, in the wake of
the COVID-19 pandemic, some institutional leaders
found that their institutional crisis plans were of
no use, while others found that they could rely on
their crisis plans only during the early stages of the
crisis (Liu et al., 2021), freestyling their way through
the rest of it. In light of this, graduate students
suffered the consequences of deficient institutional
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crisis preparation and management (Culpepper
& Goodman, 2020). In Liu et al.’s (2021) article,
Morgan, a higher education leader, characterizes the
situation as institutional leaders “building the plane
while it’s in the air” (p. 6). This analogy emphasizes
the extent to which the COVID-19 pandemic caught
higher education leaders unprepared and frantic,
revealing that the academy was never really ahead of
or in control of the situation at any point, but only
reacting to a bad situation that had already taken
off and begun soaring to new, incomprehensible
heights. Thus, ready or not, COVID-19 slammed
U.S. higher education. This beating put institutional
crisis management under the microscope, unveiling
the cracks in its foundation while offering educational
stakeholders an opportunity to recreate new plans
before the next novel devastation.
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revoking student visas of participating international
students (Flaherty, 2020b). These realities illustrate
that institutional leaders sometimes ignore and silence
the cries of graduate students, choosing to penalize
them for disrupting inequitable practices instead of
acting in their best interest by assessing their issues
and addressing their needs.
In addition, higher education leaders have had
plenty of opportunities to address and prioritize the
long-standing, pre-pandemic issues affecting graduate
students but have chosen not to. Not only have graduate students made their needs known through protesting, but research has also elucidated the plethora
of challenges that plague them. Therefore, graduate
students’ pre-pandemic issues did not have to crash
into the hard-hitting COVID-19 pandemic. Rather,
if higher education leaders had prioritized graduate
students’ pre-pandemic issues, they could have reGraduate Students’ Pre-Pandemic Issues Went
solved them prior to the COVID-19 pandemic. In
Unaddressed
this regard, the issue here may not merely be one of
Prior to the onset of the COVID-19 pandemic, institutional under-preparation for crises, but one of
graduate students grappled with multifarious chal- institutional leaders’ blatant lack of care for graduate
lenges within the academy (Gardner & Barker, 2019), students.
including attrition (CGS, 2010), a lack of funding
(Flora, 2007), debt burdens (Pyne & Grodsky, 2020), Forgotten Lessons for which Graduate Students
and labor exploitation (Kezar et al., 2019). In an ef- Paid the Price
fort to call attention to these concerns, some graduate
Colleges and universities have experienced the
students, prior to COVID-19, protested for union- wrath of a wide variety of cataclysms that either seization and better compensation and benefits (Her- riously threatened or damaged their infrastructures,
bert & Naald, 2019). Many of these issues, however, reputations, and prestige (Mitroff et al., 2006). Some
remained unaddressed, causing graduate students to of the most notable campus crises include the 1999
enter the COVID-19 battlefield with pre-existing Texas A&M University bonfire disaster (Zdziarski et
personal and/or collective crises. For example, in Feb- al., 2007), 9/11 attacks (Nelson, 2002), the devastaruary 2020, graduate student workers at the Univer- tion of Hurricane Katrina in 2005 (Cowen & Cowen,
sity of California Santa Cruz withheld undergraduate 2010), and the 2007 Virginia Tech Shooting (Wang
students’ final grades as a means of protesting for liv- & Hutchins, 2010). From these crises, there are six
able wages that would cover the high cost of living in main lessons that higher education leaders should
the area (Flaherty, 2020a). However, instead of grad- have grasped. First, the impossible is always possiuate students receiving the support they so desperate- ble. Second, transparency and clear campus-wide and
ly needed, institutional leaders severely punished the community-wide communication are crucial (Zdziarstudents involved in the strike by terminating their ski et al., 2007). Third, displacement can induce panemployment, rescinding their tuition remission, and ic within the campus community (Cowen & Cowen,
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2010). Fourth, in-person education can be disrupted
at any time, forcing institutions to employ alternative methods of learning (Schroeder, 2020). Fifth,
catastrophes often give life to human-caused disasters that were brewing well before the precipitating
event (Mitroff et al., 2006). Sixth, crisis analysis, anticipation, and planning should not occur in isolation
from others (Mitroff et al., 2006). Given the thorny
institutional responses to the COVID-19 pandemic,
however, higher education leaders and institutional
crisis management teams clearly did not learn from
the oversights and failures of the past. To this point,
poor communication (Zahneis, 2020), student displacement with little to no institutional support (Flaherty, 2020d), and a turbulent transition to online
education (Foley, 2020)—institutional errors that exacerbated crises in the past (Schroeder, 2020; Wang
& Hutchins, 2010; Zdziarski et al., 2007)—caused
graduate students to experience undue psychological,
emotional, and financial stress during the COVID-19
pandemic (Bedford, 2020; Brig-Ortiz & Andrews,
2020; Cho, 2020).
In other words, education stakeholders mishandled the COVID-19 crisis because they did not learn
from the detrimental and, in some cases, fatal mistakes
that institutional leaders made in the past. They also
did not foresee and prepare for “the impossible”—a
crisis of this enormity (Evans 2020). Then, adding to
an already strenuous situation, multiple racial crises
(e.g., hypervisibility of anti-Blackness, Black death,
and the demonization of the Asian community) also
transpired during the COVID-19 pandemic, which
especially impacted minoritized graduate students
(Boyd, 2020; Kim, 2020; Wright-Mair et al., 2021).
Considering that institutional leaders were already
struggling to navigate the COVID-19 pandemic, it is
only natural that the intermingling of the health and
racial crises (Hewlin & Roberts, 2020) would further
complicate crisis management. Therefore, in keeping
with this logic, many institutional leaders gave up an
opportunity to comfort, pour into, and advocate for
minoritized students. In particular, in an attempt to
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stand in solidarity with affected minoritized students,
institutional leaders crafted and published statements
of support. Alas, many of these statements (e.g., Harvard University President’s “What I Believe” statement) were deemed by graduate students to “not just
[be] inadequate, but actively offensive” (McKenzie,
2020, para. 7). Many higher education leaders ended up mismanaging not only the COVID-19 crisis
but also actions towards ongoing racism in the United
States, adding insult to injury for racially minoritized
graduate students.
Against this backdrop, many within the academy failed to take proactive measures that would have
cushioned the impact of the COVID-19 pandemic
and ultimately lightened the load of graduate students
during the health crisis. Explicitly, had institutional leaders adequately addressed their pre-pandemic
needs, graduate students would have had fewer burdens to shoulder during the health crisis. Similarly,
had institutional leaders critically considered the
pre-pandemic struggles of graduate students when
developing crisis mitigation strategies, they would
have enacted appropriate measures to offset the exacerbation of these issues during times of uncertainty.
As it relates to the multiple racial crises that occurred
during the COVID-19 pandemic, we must acknowledge that higher education leaders do not have full
control over societal issues and how they play out.
They do, however, have full control over their own
(re/in) actions.
On that premise, had institutional leaders been
practicing accomplices in the fight for social and racial
justice before the eruptions of 2020, they would have
been equipped with the critical consciousness needed
to respond to vile racial incidents with compassion
and boldness. Thus, the lack of criticality on the part
of many higher education leaders, plus their lack of
preparation for the collision of different types of crises, resulted in mediocre institutional crisis response
for which graduate students paid the price. Lastly, had
institutional leaders used the fatal yet fundamental
lessons from past crises to inform their institution-
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have been better protected and supported throughout the simultaneous health and social crises. On the
strength of these assertions, avoidable institutional
errors inflamed the natural disruptions of the global
health crisis, as well as the already traumatizing effects of wider societal issues on graduate students. In
turn, graduate students experienced amplified affective and financial burdens (Bedford, 2020; Culpepper
& Goodman, 2020; Stinard-Kiel, 2020).
The Consequences are Steep Without
Intersectionality
Higher education leaders often overlook the diversity within and across graduate students (Brunsma et
al., 2017). Accordingly, many people across academe
view graduate students through a single categorical
axis (i.e., student status), resulting in the oversimplification and homogenization of their social realities
(Brunsma et al., 2017; Gardner, 2008). As a result of
this practice, the combination of graduate students’
intersecting identities, as well as the various roles in
which they function both within and outside of their
institutions, are often not factored in institutional
decisions. These oversights then cause institutional leaders to miss the mark with graduate students,
as their failure to apply intersectionality leaves them
unequipped to mitigate myriad, concurrent intersectional crises befalling different members of the graduate student community. For this reason, minoritized
graduate students, in particular, faced disproportionate impacts from the interflow of the COVID-19
pandemic and highly politicized racial crises. To put it
differently, although the enormity and associated impacts of the health and racial crises cannot be ignored,
institutional leaders’ inattention to graduate students’
intersecting experiences and needs when constructing
crisis management plans caused them to be underprepared for the multiple crises that occurred. Essentially, this made a bad situation worse for the various
subgroups of graduate students that ended up having
little to no institutional support throughout the cri-

Wright-Mair, Peters & McAllaster

ses. The unresolved graduate student-specific issues
that predated the COVID-19 pandemic also fanned
the flames of an unsteady situation. By themselves,
the pre-pandemic graduate student-specific issues
heightened stress and strain among graduate students.
Therefore, unsurprisingly, the combination of these
pre-existing problems with the devastating effects of
the coinciding COVID-19 pandemic and racial crisis resulted in acute distress among graduate student
communities. In light of these realities, graduate students endured the steep consequences of institutional
neglect.

Recommendations
Graduate students are complex beings who bring
their whole selves to academic environments. They
cannot check their varying identities and social realities at the door upon entering a graduate program.
Rather, they contend with the (dis)advantages that accompany them every day. When institutional leaders
refuse to acknowledge the plurality of graduate students’ realities, they put them in harm’s way, setting
them up to experience catastrophes, especially during
crises—as seen throughout the current pandemic. In
the sections below, we offer three recommendations
that institutional leaders can consider as they (re)develop comprehensive crisis management plans that
consider the heterogeneity of the graduate student
population.
Engaging Intersectionality in Institutional
Decision-Making
First, higher education leaders should acknowledge that graduate students face various interlocking
systems of oppression that ultimately lead to diverse
experiences, challenges, and needs. This first step is
essential; without it, they disregard intersectionality.
Building on this, education leaders must then engage
intersectionality as a framework, ensuring that they
consider and meet the mélange of needs of graduate students. To do so, those in leadership positions
must reimagine the rules of engagement that under-
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pin higher education. This means rejecting whiteness
as ideological and epistemological foundations of the
academy and embracing criticality and intersectionality as the academy’s moral compass. Moreover, educational leaders and their crisis management teams
must prioritize intersectionality when engineering
institutional crisis management plans. Integrating
an intersectional lens can help institutional leaders
to nuance graduate students’ concerns, and respond
according to their specific needs. The application of
an intersectional lens also applies to decisions made
before, during, and after crises. With intersectionality as a guiding tool, critical, equitable, and encompassing institutional crisis management plans are possible, as the intersecting needs of graduate students
can inform institutional crisis preparation processes,
institutional responses during crises, and institutional strategies towards recovery after crises. Without it,
however, already vulnerable graduate students will be
left out on the fringes and forced to advocate for their
own survival, health, and wellbeing—the exact predicament graduate students endured amidst a global
health crisis and social injustice.
Empower Graduate Students Through
Collaboration
Second, institutional leaders can empower graduate students by creating opportunities for them to
voice their unique concerns and needs. For example,
these leaders can conduct listening tours that afford
members of the various subsets of the graduate student population to voice their experiences and suggestions, thus demystifying how intersectionality operates. Of course, providing graduate students with a
platform to speak their truth is not enough. Therefore, education leaders must act on what is shared,
using graduate students’ actualities and recommendations to guide institutional activities. This translates to institutional leaders intentionally involving
graduate students in institutional decision-making
processes, ensuring co-constructed decision-making
with their specific needs in mind. Additionally, it is
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of key importance that institutional collaboration
with graduate students occur at all institutional levels.
This practice would allow for graduate students’ needs
to inform the deeds of educators and administrators
alike, giving rise to educational environments that
serve diverse graduate students.
Apply Lessons Learned from COVID-19, Racial
Injustices, and Other Past Crises
Finally, higher education administrators can use
wisdoms gained from the COVID-19 pandemic, racial injustices rampant across society, and other past
crises as guidelines when developing crisis management plans. In doing so, these education administrators will be: prepared to manage crises of the greatest
magnitude; equipped to mitigate different types of
crises occurring simultaneously; attentive to the intersectional needs of graduate students; mindful of
the tendency for calamitous eventualities to aggravate
pre-existing inequities, and injustices that shape the
life-worlds of minoritized graduate students. Additionally, those in leadership positions across higher
education must resolve the pre-pandemic issues that
have long challenged graduate students’ academic,
personal, and professional development. Together,
these critical measures will help institutional leaders
to effectively manage crises and serve, support, and
protect graduate students during times of normalcy
and devastation. They will also help higher education
stakeholders cultivate inclusive, equitable, empowering, and socially just educational environments for
minoritized graduate students, who tend to face severe impacts during crises.

Conclusion
Higher education leaders’ lack of acknowledgment of the breadth of diversity among graduate
students, as well as their refusal to apply the lessons
learned from past crises, contributed to them being
ill-equipped to support the various sub-populations
of graduate students during the pandemic. This under-preparation resulted in poor institutional cri-
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sis response and management, and caused graduate
students, particularly those from racially minoritized
populations, to experience exacerbated effects of the
pandemic and racism. Additionally, institutional leaders’ indifference towards graduate students’ pre-pandemic challenges and their ultimate failure to resolve
them before the unfolding of the COVID-19 pandemic added to graduate students’ burdens throughout the ongoing crises. Given these realities, it is imperative that higher education stakeholders recognize
the galaxy of interactions and circumstances that can
befall various subsets of the graduate student population. Equally as important, we recommend that
higher education leaders engage in institutional decision-making through an intersectional lens, empower
graduate students through collaboration, and apply
lessons learned from the current COVID-19 pandemic and past crises. Together, these measures can
enable higher education leaders to develop crisis management plans that account for graduate students’ intersectional needs and cultivate equitable educational
environments that prioritize graduate students’ mental, emotional, and physical wellbeing both during
and outside of periods of crisis (Gardner & Barker,
2019; Harper, 2020; Strayhorn, 2019).

— 51 —

Wright-Mair, Peters & McAllaster

“...Building the Plane While it’s in the Air”

Wright-Mair, Peters & McAllaster

References
Anaya, R. (2011). Graduate student mothers of color: The
intersectionality between graduate, motherhood and
women of color in higher education. Journal of Gender
and Social Justice, 9, 13–31. https://www.semanticscholar.
org/paper/Student-Mothers-of-Color-%3A-TheIntersectionality-%2C-Anaya/599e71c82a3f5c45c2eeb980
45b24511bbc1fb49
Anders, A. D., & DeVita, J. M. (2014). Intersectionality: A
legacy from critical legal studies and critical race theory.
In Mitchell, D., Jr. (Ed.), Intersectionality and higher
education: Theory, research, and praxis (p. 31–44.). Peter
Lang Publishing.
Anderson, G. (2020, April 6). Accessibility suffers during
pandemic. Inside Higher Ed. https://www.insidehighered.
com/news/2020/04/06/remote-learning-shift-leavesstudents-disabilities-behind
Anzaldúa, G. (1987). Borderlands/la frontera; The new Mestiza.
Lute Press.
APA Communications. (2020, April 6). Supporting grad
students during COVID-19. Blog of the APA. https://blog.
apaonline.org/2020/04/06/supporting-grad-studentsduring-covid-19/
Arthur, N. (2017). Supporting international students through
strengthening their social resources. Studies in Higher
Education, 42(5), 887–894. https://doi.org/10.1080/0307
5079.2017.1293876
Austin, A. (2002). Preparing the next generation of faculty:
Graduate school as socialization to the academic career.
The Journal of Higher Education, 73(1), 94–122. https://
dx.doi.org/10.1353/jhe.2002.0001
Banaji, M. R., Fiske, S. T., & Massey, D. S. (2021). Systemic
racism: individuals and interactions, institutions and
society. Cognitive research: principles and implications, 6(1),
1-21. https://doi.org/10.1186/s41235-021-00349-3
Barker, M. J. (2016). The doctorate in black and white:
Exploring the engagement of Black doctoral students
in cross race advising relationships with white faculty.
Western Journal of Black Studies, 40(2), 126–140.
https://link.gale.com/apps/doc/A492221770/
AONE?u=rowan&sid=bookmark-AONE&xid=e0bef55e
Bedford (2020). Boston University gives PhD students
a choice: Come back to campus or lose your health
insurance and salary. WGBH News. https://www.wgbh.
org/news/local-news/2020/06/24/boston-university-givesstudent-workers-a-choice-come-back-to-campus-or-loseyour-health-insurance-and-salary
Bell, D. (2018). Faces at the bottom of the well: The permanence
of racism. Hachette UK.
Boyd, C. (2020, June). Being a Black Ph.D. student following

George Floyd’s murder. Inside Higher Ed. https://www.
insidehighered.com/advice/2020/06/11/black-phdstudent-describes-having-balance-his-career-prospectsresponding-racial
Brig-Ortiz, K., & Andrews, C. (2020, May 04). More essential
than ever, Johns Hopkins graduate students demand
some basic rights. Baltimore Brew. https://baltimorebrew.
com/2020/05/04/more-essential-than-ever-johns-hopkinsgraduate-students-demand-some-basic-rights/
Brown, S. (2020, April 24). Covid-19 sent LGBTQ students
back to unsupportive homes. That raises the risk they
won’t return. The Chronicle of Higher Education. https://
www.chronicle.com/article/covid-19-sent-lgbtq-studentsback-to-unsupportive-homes-that-raises-the-risk-theywont-return/
Brunsma, D. L., Embrick, D. G., & Shin, J. H. (2017).
Graduate students of color. Sociology of Race and Ethnicity,
3(1), 1–13. https://doi.org/10.1177/2332649216681565
Buenavista, T. L., Jayakumar, U. M., & Misa-Escalante, K.
(2009). Contextualizing Asian American education
through Critical Race Theory: An example of U.S.
Pilipino college student experiences. New Directions for
Institutional Research, 142, 69-81.
Byrd, W. C., Brunn-Bevel, R. J., & Ovink, S. M. (2019).
Intersectionality and higher education: Identity and
inequality on college campuses. Rutgers University Press.
Carbado, D. W., Crenshaw, K. W., Mays, V. M., & Tomlinson,
B. (2013). Intersectionality: Mapping the movements of
a theory. Du Bois Review, 10(2), 303–312. https://doi.
org/10.1017/S1742058X13000349
Carter, A. M., Catania, R. T., Schmitt, S., & Swenson, A.
(2017). Bodyminds like ours: An autoethnographic
analysis of graduate school, disability, and the politics of
disclosure. In S. L. Kerschbaum, L. T. Eisenmann, & J. M.
Jones (Eds.), Negotiating disability: Disclosure and higher
education (pp. 95–114). University of Michigan Press.
Charleston, L. J., Adserias, R. P., Lang, N. M., & Jackson, J.
F. (2014). Intersectionality and STEM: The role of race
and gender in the academic pursuits of African American
women in STEM. Journal of Progressive Policy & Practice,
2(3), 273–293. https://caarpweb.org/wp-content/uploads/
2014/12/Charleston-Adserias-Lang-Jackson-2014.pdf
Cho, I., (2020, March 19). Siloed and strained, graduate
students report emotional wellbeing as an obstacle to
online learning. The Harvard Crimson. https://www.
thecrimson.com/article/2021/3/29/grad-studentwellbeing-feature/
Collins, P. H., & Bilge, S. (2016). Intersectionality. Polity.
Combahee River Collective (1977/1982). A Black Feminist

— 52 —

“...Building the Plane While it’s in the Air”

statement: The Combahee River Collective. In G. T.
Hull, P. Bell-Scott, & B. Smith (Eds.), All the Women Are
White, All the Blacks Are Men, But Some of Us Are Brave. (p.
13–22). The Feminist Press at CUNY.
Cooper, A. J. (1988). A voice from the South. Oxford University
Press.
Cordial, J., & Randolph, B., (2021, February 16). Securing
graduate assistantships in a COVID-19 market. Inside
Higher Education. https://www.insidehighered.com/
advice/2021/02/16/how-obtain-and-retain-graduateassistantship-during-pandemic-opinion
Council of Graduate Schools (2008). Graduate education and
the public good. Washington. DC: U.S. Department of
Education.
Council of Graduate Schools (2010). PhD completion and
attrition: Policies and practices to promote student success.
Council of Graduate Schools, Washington, DC.
Cowen, A. P., & Cowen, S. S. (2010). Rediscovering
communities: Lessons from the Hurricane Katrina crisis.
Journal of Management Inquiry, 19(2), 117–125. https://
doi.org/10.1177/1056492609351089
Crenshaw, K. (1989). Demarginalizing the intersection of race
and sex: A Black Feminist critique of antidiscrimination
doctrine, feminist theory and antiracist politics.
University of Chicago Legal Forum, 1989(1), 139–167.
https://heinonline.org/HOL/P?h=hein.journals/
uchclf1989&i=144
Crenshaw, K. (1991). Mapping the margins: Intersectionality,
identity politics, and violence against women of color.
Stanford Law Review, 43(6), 1241–1299. https://doi.
org/10.2307/1229039
Crenshaw, K., Gotanda, N., Peller, G., & Thomas, K. (1995).
Critical Race Theory: The key writings that formed the
movement. The New Press.
Culpepper, D., & Goodman, M. (2020, December 17).
Building a plane that includes graduate students.
Inside Higher Ed. https://www.insidehighered.com/
advice/2020/12/17/how-advisers-and-their-institutionscan-better-communicate-grad-students-during
Custodio, J. (2020, April 7). Disabled students already faced
learning barriers, then COVID-19 forced an abrupt
shift to online classes. The Chronicle of Higher Education.
https://www.chronicle.com/article/Disabled-StudentsAlready/248444
Damiani, M. L., & Harbour, W. S. (2015). Being the wizard
behind the curtain: Teaching experiences of graduate
teaching assistants with disabilities at US universities.
Innovative Higher Education, 40(5), 399–413. https://
dx.doi.org/10.1007/s10755-015-9326-7

Wright-Mair, Peters & McAllaster

Davis, A. (1981). Women, race and class. Vintage.
Dentato, M., Craig, S., Lloyd, M., Kelly, B., Wright, C., &
Austin, A. (2016). Homophobia within schools of social
work: The critical need for affirming classroom settings
an effective preparation for service with the LGBTQ
community. Social Work Education, 35(6), 672–692.
http://dx.doi.org/10.1080/02615479.2016.1150452
Dobson, C. G., Joyner, J., Latham, A., Leake, V., & Stoffel,
V. C. (2021). Participating in change: Engaging student
veteran stakeholders in advocacy efforts in clinical higher
education. Journal of Humanistic Psychology, 61(3),
339–364. http://dx.doi.org/10.1177/0022167819835989
Ellis, L. (2020, April 8). 4 Colleges, 2 weeks, one choice: How
covid-19 scattered U.S. higher education. The Chronicle of
Higher Education. https://www.chronicle.com/article/4colleges-2-weeks-one-choice-how-covid-19-scattered-u-shigher-education/
Espino, M.M. (2014). Exploring the role of community
cultural wealth in graduate school access and persistence
for Mexican American Ph.Ds. American Journal of
Education, 120(4) 545–575. https://www.journals.
uchicago.edu/doi/abs/10.1086/676911
Evans, M. (2020). COVID-19 exposes sector’s vulnerability.
Advocate: Journal of the National Tertiary Education Union,
27(1), 4–5. https://search.informit.org/doi/10.3316/
informit.033595265804987
Flaherty, C. (2020a, February 11). UC Santa Cruz grad
assistants strike for a living wage in tough rental market.
Inside Higher Ed. https://www.insidehighered.com/
news/2020/02/11/uc-santa-cruz-grad-assistants-strikeliving-wage-tough-rental-market
Flaherty, C (2020b, March 2). University of California,
Santa Cruz, fires striking T.As. Inside Higher Ed. https://
www.insidehighered.com/news/2020/03/02/universitycalifornia-santa-cruz-fires-striking-tas
Flaherty, C. (2020c, April 7). What about graduate students?
Inside Higher Ed. https://www.insidehighered.com/
news/2020/04/07/graduate-students-seek-time-degreeand-funding-extensions-during-covid-19
Flaherty, C. (2020d, November 5). Coronavirus next door.
Inside Higher Ed. https://www.insidehighered.com/
news/2020/11/05/michigan-moves-covid-19-exposedstudents-occupied-campus-housing-buildings
Flora, B. H. (2007). Graduate assistants: Students or staff,
policy or practice? The current legal employment status
of graduate assistants. Journal of Higher Education
Policy and Management, 29(3), 315-322. https://dx.doi.
org/10.1080/13600800701460867
Foley, N. F. (2020, March 31). Don’t forget about graduate

— 53 —

“...Building the Plane While it’s in the Air”

students. The Chronicle of Higher Education. https://
www.chronicle.com/article/dont-forget-about-graduatestudents/
Fritz, M. V., Chin, D., & DeMarinis, V. (2008). Stressors,
anxiety, acculturation and adjustment among international
and North American students. International Journal of
Intercultural Relations, 32(3), 244-259. https://dx.doi.
org/10.1016/j.ijintrel.2008.01.001
Gardner, S.K. (2008). Fitting the mold of graduate school: A
qualitative study of socialization in doctoral education.
Innovations in Higher Education, 33(2), 125-138. https://
dx.doi.org/10.1007/s10755-008-9068-x
Gardner, S.K., & Barker (2019). Engaging graduate and
professional students. In S.J. Quaye, S.R. Harper, &
S.L. Pendakur, S. L. (Ed.). Student engagement in higher
education: Theoretical perspectives and practical approaches
for diverse populations (pp. 339-355). Routledge.
George Mwangi, C. A., Changamire, N., & Mosselson, J.
(2019). An intersectional understanding of African
international graduate students’ experiences in U.S. higher
education. Journal of Diversity in Higher Education, 12(1),
52–64. https://doi.org/10.1037/dhe0000076
Gogue, D. T. L., Poon, O. A., Maramba, D. C., & Kanagala,
V. (2021). Inclusions and exclusions: racial categorizations
and panethnicities in higher education. International
Journal of Qualitative Studies in Education, 1-19. https://
doi.org/10.1080/09518398.2021.1982045
Goldberg, A. E., Kuvalanka, K., & dickey, l. (2019).
Transgender graduate students experiences in higher
education: A mixed-methods exploratory study. Journal of
Diversity in Higher Education, 12(1), 38-51. http://dx.doi.
org/10.1037/dhe0000074
Gildersleeve, R. E., Croom, N. N., & Vasquez, P. L. (2011).
“Am I going crazy?!”: A critical race analysis of doctoral
education. Equity & Excellence in Education, 44(1), 93114. https://doi.org/10.1080/10665684.2011.539472
Gray, K. J., & Brooks, L. B. (2021). Give Yourself Permission
to Rest. Genealogy, 5(1), 17. https://doi.org/10.3390/
genealogy5010017
Guy-Sheftall, B. (1995). Words of fire: An anthology of AfricanAmerican feminist thought. The New Press.
Habu, T. (2000). The irony of globalization: The experience
of Japanese women in British higher education. Higher
Education, 39(1), 43–66. https://www.jstor.org/
stable/3447906
Harper, S. R. (2020). COVID-19 and the racial equity
implications of reopening college and university campuses.
American Journal of Education, 127(1), 153-162. https://
dx.doi.org/10.1086/711095

Wright-Mair, Peters & McAllaster

Harris, J. C., & Linder, C. (2018). The racialized experiences
of students of color in higher education and student affairs
graduate preparation programs. Journal of College Student
Development, 59(2), 141-158. https://dx.doi.org/10.1353/
csd.2018.0014
Harris, J. C., & Patton, L. D. (2019). Un/doing
intersectionality through higher education. The Journal of
Higher Education, 90(3), 347-372. https://doi.org/10.1080
/00221546.2018.1536936
Haynes, C., Stewart, S., & Allen, E. (2016). Three paths,
one struggle: Black women and girls battling invisibility
in US classrooms. The Journal of Negro Education,
85(3), 380-391. https://www.jstor.org/stable/10.7709/
jnegroeducation.85.3.0380
Herbert, W. A., & Naald, J. Van Der. (2019). Comments from
the National Center for the Study of Collective Bargaining
in Higher Education and the Professions in response to the
proposed NLRB Rule concerning graduate assistants and
other student employees. CUNY Academic Works. https://
academicworks.cuny.edu/gc_pubs/565/
Hewlin, P. & Roberts, L. (2020, August 18). A message
to Black women scholars and our allies. Diverse Issues
in Higher Education. https://diverseeducation.com/
article/187812/
hooks, b. (1981). Ain’t I a woman: Black women and feminism.
South End.
Holloway-Friesen, H. (2021). The role of mentoring
on Hispanic graduate students’ sense of belonging
and academic self-efficacy. Journal of Hispanic
Higher Education, 20(1), 46-58. https://doi.
org/10.1177%2F1538192718823716
Hubain, B. S., Allen, E. L., Harris, J. C., & Linder, C. (2016).
Counter-stories as representations of the racialized
experiences of students of color in higher education
and student affairs graduate preparation programs.
International Journal of Qualitative Studies in Education,
29(7), 946-963. https://dx.doi.org/10.1080/09518398.20
16.1174894
Hurtado, S., Milem, J., Clayton-Pedersen, A., & Allen, W.
(1999). Enacting Diverse Learning Environments: Improving
the Climate for Racial/Ethnic Diversity in Higher Education.
ASHE-ERIC Higher Education Report, Vol. 26, No. 8. ERIC
Clearinghouse on Higher Education, One Dupont Circle,
NW, Suite 630, Washington, DC 20036-1181.
Hyun, S. H. (2019). International graduate students in
American higher education: Exploring academic and nonacademic experiences of international graduate students
in non-STEM fields. International Journal of Educational
Research, 96, 56–62. https://dx.doi.org/10.1016/j.

— 54 —

“...Building the Plane While it’s in the Air”

ijer.2019.05.007
Kezar, A., DePaola, T., & Scott, D. T. (2019). The gig academy:
Mapping labor in the neoliberal university. Johns Hopkins
University Press.
Kim, J. (2020, October 5). Asian American students discuss
experience during COVID-19 pandemic. The Cavalier
Daily. https://www.cavalierdaily.com/article/2020/10/
asian-american-students-discuss-experience-during-covid19-pandemic
Lee, J. J. (2007). Neo-racism toward international students:
A critical need for change. About Campus, 11(6), 28-30.
https://doi.org/10.1002/abc.194
Lee, J. J., & Rice, C. (2007). Welcome to America?
International student perceptions of discrimination. Higher
Education, 53(3), 381-409. https://dx.doi.org/10.1007/
s10734-005-4508-3
Liu, B. F., Shi, D., Lim, J. R., Islam, K., Edwards, A. L.,
& Seeger, M. (2021). When crises hit home: How US
higher education leaders navigate values during uncertain
times. Journal of Business Ethics, 1-16. https://dx.doi.
org/10.1007/s10551-021-04820-5
Lorde, A. (1981). The uses of anger: Women responding to
racism. In A. Lorde (Ed.), Sister outsider (pp. 124-133).
Crossing Press.
Martinez, A. (2018). Pathways to the professoriate: The
experiences of first-generation Latino undergraduate
students at Hispanic Serving Institutions applying to
doctoral programs. Education Sciences, 8(1), 1-14. https://
dx.doi.org/10.3390/educsci8010032
McKenzie, L. (2020, June 8). Words matter for college
presidents, but so will actions. Inside Higher Ed. https://
www.insidehighered.com/news/2020/06/08/searchingmeaningful-response-college-leaders-killing-george-floyd
Means, D. R., Collier, J., Bazemore-James, C., Williams, B.
M., Coleman, R., & Wadley, B. A. (2018). " Keep your
spirit aligned": A case study on Black lesbian, gay, bisexual,
and queer students defining and practicing spirituality.
Journal of College Student Development, 59(5), 618–623.
https://dx.doi.org/10.1353/csd.2018.0057
Miles, A. L. (2019). “Strong Black women”: African American
women with disabilities, intersecting identities, and
inequality. Gender & Society, 33(1), 41–63. https://dx.doi.
org/10.1177/0891243218814820
Miller, R. A. (2018). Toward intersectional identity perspectives
on disability and LGBTQ identities in higher education.
Journal of College Student Development, 59(3), 327–346.
https://dx.doi.org/10.1353/csd.2018.0030
Mitroff, I. I., Diamond, M. A., & Alpaslan, M. C. (2006).
How prepared are America’s colleges and universities for

Wright-Mair, Peters & McAllaster

major crises? Assessing the state of crisis management.
Change: The Magazine of Higher Learning, 38(1), 61–67.
https://doi.org/10.3200/CHNG.38.1.61-67
Morága, C. (1983). Loving in the war years. South End Press.
Morága, C., & Anzáldua, G. (1983). This bridge called my back:
Writings by radical women of color. Women of Color Press.
Morley, L., & Lugg, R. (2009). Mapping meritocracy:
Intersecting gender, poverty and higher educational
opportunity structures. Higher Education Policy, 22(1),
37–60. https://dx.doi.org/10.1057/hep.2008.26
Museus, S. D., Maramba, D. C., & Teranishi, R. T. (Eds.).
(2013). The misrepresented minority: New insights on Asian
Americans and Pacific Islanders, and the implications for
higher education. Stylus Publishing.
Osajima, K. (1995). Racial politics and the invisibility of Asian
Americans in higher education. The Journal of Educational
Foundations, 9(1), 35.
Naji Amrani, I. (2017). Racialization: The experiences of Muslim
graduate students in higher education after September 11
(1892487995.) [Doctoral dissertation, Northeastern
University].
Nakhaie, R., & Nakhaie, F.S. (2020, July 5). Black Lives
Matter movement finds new urgency and allies because
of COVID-19. The Conversation. https://theconversation.
com/black-lives-matter-movement-finds-new-urgencyand-allies-because-of-covid-19-141500
Nash, J. C. (2008). Re-thinking intersectionality. Feminist
Review, 89(1), 1–15. https://dx.doi.org/10.1057/fr.2008.4
National Center for Education Statistics (NCES). (2020). Post
baccalaureate enrollment. Washington, DC: NCES.
Nelson, C. (2002). Higher education and September 11th.
Cultural Studies ↔ Critical Methodologies, 2(2), 191–196.
https://dx.doi.org/10.1177/1532708602002002007
Nicolazzo, Z. (2016). Trans* in college: Transgender students'
strategies for navigating campus life and the institutional
politics of inclusion. Stylus Publishing, LLC.
Ogunsanya, M. E., Bamgbade, B. A., Thach, A. V., Sudhapalli,
P., & Rascati, K. L. (2018). Determinants of health-related
quality of life in international graduate students. Currents
in Pharmacy Teaching and Learning, 10(4), 413–422.
https://dx.doi.org/10.1016/j.cptl.2017.12.005
Ostrove, J., Stewart, A., Curtin, N. (2011). Social class and
belonging: implications for graduate students’ career
aspirations. Journal of Higher Education, 82(6), 748–74.
https://dx.doi.org/10.1080/00221546.2011.11777226
Patton, L. D. (2016). Disrupting postsecondary prose:
Toward a critical race theory of higher education.
Urban Education, 51(3), 315–342. https://dx.doi.
org/10.1177/0042085915602542

— 55 —

“...Building the Plane While it’s in the Air”

Pearson, H., & Boskovich, L. (2019). Problematizing disability
disclosure in higher education: Shifting towards a
liberating humanizing intersectional framework. Disability
Studies Quarterly, 39(1). 10-18061. https://dx.doi.
org/10.18061/dsq.v39i1.6001
Pineault, L., & Rouzer, S. (2020, October 1). Even ivory
towers can’t protect women from “bearing the brunt”
of the COVID-19 pandemic. American Psychological
Association. https://www.apa.org/science/leadership/
students/gender-equity-academia
Pyne, J., & Grodsky, E. (2020). Inequality and opportunity
in a perfect storm of graduate student debt.
Sociology of Education, 93(1), 20-39. https://dx.doi.
org/10.1177/0038040719876245
Ramirez, E. (2013). Examining Latinos/as’ graduate school
choice process: An intersectionality perspective. Journal of
Hispanic Higher Education, 12(1), 23-36. https://dx.doi.
org/10.1177/1538192712452147
Ramirez, E. (2017). Unequal socialization: Interrogating the
Chicano/Latino(a) doctoral education experience. Journal
of Diversity in Higher Education, 10(1), 25-38. https://
dx.doi.org/10.1037/dhe0000028
Rosenberg, B. (2020, July 23). The cruelty of ICE's guidance
for international students. The Chronicle of Higher
Education. https://www.chronicle.com/article/the-crueltyof-ices-guidance-for-international-students
Schroeder, R. (2020). What Katrina taught us about online
delivery. Inside Higher Ed. https://www.insidehighered.
com/digital-learning/blogs/online-trending-now/whatkatrina-taught-us-about-online-delivery
Shotton, H. J. (2017). “I thought you'd call her white feather”:
Native women and racial microaggressions in doctoral
education. Journal of American Indian Education, 56(1),
32-54. https://doi.org/10.5749/jamerindieduc.56.1.0032
Smith, L., Mao, S., & Deshpande, A. (2016). “Talking across
worlds:” classist microaggressions and higher education.
Journal of Poverty, 20(2), 127-151. https://dx.doi.org/10.1
080/10875549.2015.1094764
Squire, D. D., & McCann, K. (2018). Women of color with
critical worldviews constructing spaces of resistance in
education doctoral programs. Journal of College Student
Development, 59(4), 404-420. https://doi.org/10.1353/
csd.2018.0039
Stewart, D. L., & Collins, K. (2014). Constructing disability:
Case studies of graduate students and new professionals
with disabilities in student affairs. College Student Affairs
Journal, 32(1), 19–33.
Stewart, D. L., & Nicolazzo, Z. (2018). High impact of
[whiteness] on trans* students in postsecondary education.

Wright-Mair, Peters & McAllaster

Equity & Excellence in Education, 51(2), 132-145. https://
dx.doi.org/10.1080/10665684.2018.1496046
Stinard-Kiel, S. (2020, June 30). Universities must save the
next generation of essential workers. Inside Higher Ed.
https://www.insidehighered.com/views/2020/06/30/
pandemic-threatening-grad-students-and-all-theycontribute-their-universities
Strayhorn, T. L. (2019). College students' sense of belonging: A
key to educational success for all students. Routledge.
Turner, J. S., & Juntune, J. (2018). Perceptions of the home
environments of graduate students raised in poverty.
Journal of Advanced Academics, 29(2), 91-115. http://
dx.doi.org/10.1177/1932202X18758259
Walkington, L. (2017). How far have we really come? Black
women faculty and graduate students’ experiences in
higher education. Humboldt Journal of Social Relations, 39,
51-65. https://www.jstor.org/stable/90007871
Wang, J., & Hutchins, H. M. (2010). Crisis management in
higher education: What have we learned from Virginia
Tech? Advances in Developing Human Resources, 12(5),
552-572. https://doi.org/10.1177/1523422310394433
Willmott, K. E., Sands, T. L., Raucci, M., & Waterman, S.
J. (2016) Native American college students: A group
forgotten. Journal of Critical Scholarship on Higher
Education and Student Affairs, 2(1). https://ecommons.luc.
edu/jcshesa/vol2/iss1/7
Wright-Mair, R., Peters, C., & McAllaster, G. A. (2021).
COVID-19 Strikes US Higher Education: An
Opportunity to Center International Students and Their
Diverse Needs. Journal of Postsecondary Student Success,
1(1), 58-80. https://doi.org/10.33009/fsop_jpss125542
Zahneis, M. (2020, March 27). For many graduate students,
Covid-19 pandemic highlights inequities. The Chronicle of
Higher Education. https://www.chronicle.com/article/ForMany-Graduate-Students/248360
Zdziarski, E. L., Dunkel, N. W., & Rollo, J. M. (2007).
Campus crisis management: A comprehensive guide to
planning, prevention, response, and recovery. Jossey-Bass.

Recommended Citation:
Wright-Mair, R., Peters, C., & McAllaster, G.
A. (2022). “...Building the Plane While
it's in the Air”: Examining institutional
response to COVID-19 and impacts
on graduate students. Journal of Critical
Scholarship on Higher Education and Student
Affairs, 6(1), 40-56.

— 56 —

— 57 —

